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ABSTRACT 

The child in the bilingual education situation must 
be aware of the two languages involved as two separate systems 
corresponding to the two distinct cultural entities that are part of 
his environment. The child must learn to separate, yet identify with, 
each system as a useful and necessary means of communication. The 
teacher-directed method is being used currently to teach Spanish as 
part of a bilingual curriculum. According to this method, children 
receive teacher-directed instruction in Spanish as a native language 
and Spanish as a foreign language, in bilingual switching, and in 
rhetoric to teach effective speech in both languages and an awareness 
of human emotions in both cultures. Another method currently being 
used is the small group process which groups together children with 
varied language abilities, backgrounds, and academic skills. It is 
based on the theory that children from different language 
backgrounds, if exposed to one another* s language in a bilingual 
setting which encourages and reinforces both languages equally, will 
develop the second language naturally and easily, while improving the 
first language. (Author /VM) 
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SPANISH: A NEW APPROACH TO BILINGUAL PROGRAMS 



How can elementary students with varying degrees of proficiency in' Spanish 
be taught that language effectively in a bilingual program? With the inception of 
bilingual education in this country, initial efforts were to develop effective methods 
of teaching English as a second language, with less emphasis on correlating a sound 
instructional program which would incorporate the use of the two languages in 
providing a varied academic curriculum. A widespread assumption has been that 
children with Spanish surnames have first language proficiency in Spanish; there- 
fore, their educational needs can best be fulfilled by providing an extensive ESL 
program, supplemented by a less sophisticated form of Spanish instruction. In 
truth, however, cliildren placed in English-Spanish bilingual programs come to 
school with a broad diversity of efficiency in Spanish, ranging from first language 
proficiency to second-hand exposure. 

The approach I will describe is one in which the long term objective is to 
achieve coordinate bilingualism as well as academic competence. In order to do 
this, the cognitive growth, social and emotional adjustment, and communication 
skills these children have experienced in early childhood should be nurtured in a 
classroom that allows for the diversities I have mentioned. For this reason, a 
structured freedom should be provided; i.e., structured to the degree that the 
learner is guided in the direction of meeting specified objectives, but free to make 
use of his early language development, as well as his innate language learning abili- 
ties in order to hypothesize about the learning that is taking place. 

To achieve coordinate bilingualism, the two languages used in the classroom 
must be meaningful to the child. Since most cliildren in these classrooms have 
had some exposure to both languages (in many cases a hodgepodge of both), it is 
first necessary to make the children aware of the two languages as separate systems, 
each with its own set of rules. In addition, to make a program a truly bilingual 
one, the cultural aspects of the two languages must not be neglected. (Culture in 
this case refers to the roles and values which affect the use of language within a 
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